Name: Leigh Aaron Dull Tuck
	IRA Standards


	Artifacts
	Rationale

	Standard 1.  Foundational Knowledge. 



	1.1 Candidates understand major theories and empirical research that describe the cognitive, linguistic, motivational, and sociocultural foundations of reading and writing development, processes, and components, including word recognition, language comprehension, strategic knowledge, and reading–writing connections.

	Exam papers, final reflection and summary sheets for IRI and ERSI for RE 5100 Teaching Beginning Reading and Writing 

Case reports, mid term and final exams from RE 5715 Reading Correction and Assessment 

Reflective summary paper from RE 5531, Seminar in the Clinical Teaching of Reading

Case reports from RE 5725, Practicum in the Clinical Teaching of Reading 

Research PowerPoint conducted in RE 5040, Teacher as a Researcher
Case reports and final exam in RE 5534, Developmental Word Study
	Each course I took over the duration of this master’s program has served to deepen my own knowledge and understanding of how to assess, diagnose, and teach reading.  The artifacts include assessments, unit plans, and analysis of student learning.  Beginning with RE 5100, I realized and wrote about in my exam and final reflection the importance of accurate assessment in the teaching of reading.  I also realized that a solid reading and writing foundation is critical to future success in school.  I administered the ERSI and an IRI on two students. As an artifact, the Summary Sheet showed the results of these assessments, as well as my interpretation of the results and suggestions made based on the instructional needs of the student.  Later, during RE 5717, my understanding of assessment was deepened, as I assessed one second, one fourth, and one sixth grader using an IRI.  I then wrote my interpretation of the students’ independent, instructional, and frustrational reading levels and described where I would begin instructing the student.  Through clinical experience in RE 5725 and RE 5531, I assessed students and planned instructional activities based on students, individual learning needs.  Following each tutoring session, I reflected on the activities taught and how the student responded to word study, guided reading, writing, and read aloud and made plans for the next session based on students’ progress and response to the lesson.  During RE 5534, I learned how to assess students’ spelling using the Words Their Way Primary Spelling Inventory.  After calling out a list of twenty-five words I learned how to examine students’ spelling patterns and group them for appropriate word study at their developmental spelling level.  Through RE 5040, I gained knowledge and experience collecting anecdotal data while researching a specific topic and worked collaboratively to present our findings via PowerPoint.
 

	1.2 Candidates understand the historically shared knowledge of the profession and changes over time in the perceptions of reading and writing development, processes, and components.

	
	

	1.3 Candidates understand the role of professional judgment and practical knowledge for improving all students’ reading development and achievement.

	
	


	Standard 2.  Curriculum and Instruction. 



	2.1 Candidates use foundational knowledge to design or implement an integrated, comprehensive, and balanced curriculum.

	Planned units of study (writing using Wordless Picture book, integrated language arts, writing instruction) from RE 5130, Teaching the Language Arts
Planned units of study (Multitext set which integrated social studies, reading and writing instruction) from RE 5730, Reading and Writing Instruction for Intermediate and Advanced Learners
Planned units of study, shared non-fiction writing from RE 5111, Issues, Trends, and Practices in Reading

Case report from RE 5725, Practicum in the Clinical Teaching of Reading
Research (implemented in classroom) from RE 5040, Teacher as Researcher
Book reflections and Author Study from RE 5140, Advanced Study of Children’s Literature
	Throughout my graduate course work, I created and implemented numerous units of study which utilized a variety of instructional approaches and wide range of texts.  In RE 5130, students reviewed story elements while using a wordless picture book to create a shared writing.  We then published hard copies for each student and using Microsoft Create a Story and vimeo.com created a digital copy.  I also planned and taught a multi-text set unit on Influential African Americans and how they helped shape history which was created in RE 5730.  In the unit, students participated in literature circles, listened to read alouds, participated in vocabulary activities, and responded to text in a variety of ways including writing a shared I-poem.  During RE 5111, students conducted first shared then individual non-fiction research projects which ended in publication of a digital book using PowerPoint and publication of an I-poem written about their non-fiction topic.  Students gathered research through books, magazines, and webquests.  During my practicum experience, RE 5725, I worked with students with varying abilities.  Each tutoring session required lesson planning which included, guided reading, word study, writing, and read-aloud.  Following tutoring sessions, I reflected and wrote a final reflective paper about the students’ progress and needs for future instruction.  During RE 5040, as I conducted my research project, students listened to narrative, non-fiction, and poetry.  Students then used narrative text and an I-poem as mentor text while writing their own narrative and I-poem.  During RE 5140, I read and reflected upon as well as published summaries on my blog of a wide range of children’s literature.  I also, planned and taught an Author’s Study on Australian children’s author, Graham Base.  Students learned about Base first by viewing a PowerPoint about Base before being immersed in his books.

	2.2 Candidates use appropriate and varied instructional approaches, including those that develop word recognition, language comprehension, strategic knowledge, and reading–writing connections.

	
	

	2.3 Candidates use a wide range of texts (e.g., narrative, expository, and poetry) from traditional print, digital, and online resources.

	
	


	Standard 3.  Assessment and Evaluation.  



	3.1 Candidates understand types of assessments and their purposes, strengths, and limitations.

	ERSI and IRI assessment battery (summary sheets) from RE 5100, Teaching Beginning Reading and Writing
IRI and assessment battery (summary sheet) from RE 5715, Reading Assessment and Correction

Case reports and letter to parent from RE 5725, Practicum in the Clinical Teaching of Reading

Case report from RE 5534, Developmental Word Study
	Accurate, valid reading assessment is at the core of good reading instruction.  The artifacts illustrate my ability to assess, interpret assessment data, and instruct students in reading.  In RE 5100, I developed an understanding of how to administer an Informal Reading Inventory and Early Reading Screening Inventory.  The results were charted on a Summary Sheet where results were analyzed.  These assessments allowed for students to be grouped according to instructional level and receive appropriate instruction.  During my practicum, RE 5725, I worked with two students with varying ability levels.  I began the practicum by administering an IRI and based on data determined the instruction that needed to take place.  Based on assessment data, I developed lesson plans to meet students’ individual learning needs.  I ended the practicum by assessing students again and examining growth.  I described the growth the students had made and suggested future instruction that should occur.  My understanding of assessment was deepened during RE 5715, as I assessed one second, one fourth, and one sixth grader using an IRI.  I then wrote my interpretation of the students’ independent, instructional, and frustrational reading levels and described where I would begin instructing the student.   During RE 5534, I learned how to assess students’ spelling using the Words Their Way Primary Spelling Inventory.  After calling out a list of twenty-five words I learned how to examine students’ spelling patterns and group them for appropriate word study at their developmental spelling level.

	3.2 Candidates select, develop, administer, and interpret assessments, both traditional print and electronic, for specific purposes.

	
	

	3.3 Candidates use assessment information to plan and evaluate instruction.

	
	

	3.4 Candidates communicate assessment results and implications to a variety of audiences.

	
	


	Standard 4.  Diversity.  



	4.1 Candidates recognize, understand, and value the forms of diversity that exist in society and their importance in learning to read and write.

	Blog from RE 5111, Issues, Trends and Practices in Reading

Let’s Hold Hands project, reflections and blog from RE 5140, Advanced Study of Children’s Literature

Reflections and final reflection for FDN 5840, Sociological and Philosophical Foundations

Multi-text set created for RE 5730, Reading and Writing Instruction for Intermediate and Advanced Learners
	To support fairness and equity educators must create and implement a diverse curriculum that mirrors the world in which we live.  During RE 5111, I utilized many diverse genres of literature and writing which are evidenced on my blog.  During RE 5140, I participated in the Susan Roth Let’s Hold Hands project, where students partnered with another country.  Students created mini self portrait dolls and a book about our community to send to the Ukraine.  Students also compared and contrasted similarities and differences between themselves and others within the classroom.  At the same time, we immersed ourselves in Ukrainian literature, both informational and folktales, we also learned about Ukrainian customs.  I also read and reflected on a variety of diverse genres, characters and topics in children’s books.  My reflections to this diverse literature are posted on my blog.  During FDN 5840, I read a diverse selection of adult literature, and reflected upon the need to advocate for equity and how literature promotes empathy, tolerance and appreciation for diversity.  My reflections were documented each class and I concluded the course with a final reflection.  I also created a multi-text set for RE 5730 on Influential African Americans and Their Important Contributions to Society.  During the month of February, in honor of Black History month, students participated in literature circles, heard read alouds, participated in vocabulary activities and responded with a variety of written responses including an I-poem.

	4.2 Candidates use a literacy curriculum and engage in instructional practices that positively impact students’ knowledge, beliefs, and engagement with the features of diversity.

	
	

	4.3 Candidates develop and implement strategies to advocate for equity.

	
	


	Standard 5.  Literate Environment. 

	5.1 Candidates design the physical environment to optimize students’ use of traditional print, digital, and online resources in reading and writing instruction.

	Final reflection for RE 5100, Teaching Beginning Reading and Writing

Planned units of study, reflections and blog for  RE 5130, Teaching the Language Arts 

Blog for RE 5111, Issues, Trends, and Practices in Reading

	Providing an inviting, student friendly, supported reading environment is critical to successful student engagement.  The first course I took in this master’s program, RE 5100, resulted in positive changes in the physical environment and instructional routines in my classroom.  I implemented literacy centers where students worked with peers in ability groups and participated in a variety of center activities.  Centers included, guided reading with the teacher, listening to books on tape and read alouds using websites such as tumblebooks.com or storylineonline.net, word study, self selected reading, reading response journal, Wonder Center (science/nature exploration to be investigated later), and writing.  My final course reflection details the changes I made and what my classroom routine and environment looks like.  In RE 5130, I planned units of study around students’ interest and adopted a writer’s workshop approach to teaching writing which was centered around students’ interest and choice of writing topic.  During a non-fiction unit, students organized all the non-fiction books into categories they chose and thought went together, then we labeled them using student created labels.  This resulted in a student friendly non-fiction library which was more accessible and increased student use and enjoyment.  In addition, allowing students free choice in writing topic resulted in increased student motivation.  Also, planning units that began with a whole group shared writing, provided scaffolding for those who needed it.  In addition, allowing students the choice to work independently or participate in a partner writing further provided scaffolding and motivation.  During RE 5111, I implemented a series or “Wonder Centers” meant to inspire a sense of awe and wonder in students.  These centers rely upon students’ observation (many times of items and things found in nature) and natural curiosity.  Students then are able to write about their wonders and research them further.  The “Wonder Centers” have proven to be highly motivational for students and spur their motivations to read and write.  The “Wonder Centers” are documented on my blog.

	5.2 Candidates design a social environment that is low risk and includes choice, motivation, and scaffolded support to optimize students’ opportunities for learning to read and write.

	
	

	5.3 Candidates use routines to support reading and writing instruction (e.g., time allocation, transitions from one activity to another, discussions, and peer feedback).

	
	

	5.4 Candidates use a variety of classroom configurations (i.e., whole class, small group, and individual) to differentiate instruction.

	
	


	Standard 6.  Professional Learning and Leadership.  



	6.1 Candidates demonstrate foundational knowledge of adult learning theories and related research about organizational change, professional development, and school culture.

	Product of Learning and reflection in RE 5525, Product of Learning

Blog, journal and personal publication from RE 5130, Teaching the Language Arts

Presentation (Principals meeting and school faculty) on use of wordless picture book in writing from RE 5130, Teaching the Language Arts
Collaboration in development of new assessment standards for county K-3 reading using knowledge from RE 5100, Teaching Beginning Readers and Writers and RE 5715,  Reading Assessment and Corrections

Presentation (colleagues) on word study from RE 5534, Developmental Word Study
	As a teacher, I must be a reflective practitioner if I am to continue to hone the craft and art of teaching.  Reflection has been a common thread woven throughout this master’s program.  As I created my online telefolio for RE 5525, I reflected upon the educational research, learning theories, and professional development taught during each course and how these have impacted my own learning and teaching.  During RE 5130, I realized the importance of modeling writing for my students and began journaling and blogging.  In addition, I also took a piece of my own writing through the publication process and produced both digital and hard copies which were shared with students.  With each course, I have gained professional knowledge and sharpened my skills.  I have been eager to share with colleagues newly acquired instructional strategies and how they have positively impacted students’ learning.  As a result, I have had several leadership opportunities.   After implementing the use of a wordless picture book with writing (learned in RE 5130) and having overwhelmingly positive results, we were invited to share the instructional strategy and student results at our county’s principal’s meeting and with the faculty at our school.  After hearing our enthusiastic endorsement, another second grade colleague and I were invited to share our success with developmental word study from RE 5534.  We then assisted teachers in scoring and grouping students for word study.  Developmental word study has now spread from kindergarten through sixth grade at our school.  In addition, I along with several other students from this cohort were selected based on our professional knowledge and expertise (from RE 5100 and RE 5715) to assist in the development of new standards for our county’s K-3 reading assessments.  In the fall, I will serve as one of the trainers.

	6.2 Candidates display positive dispositions related to their own reading and writing and the teaching of reading and writing, and pursue the development of individual professional knowledge and behaviors.

	
	

	6.3 Candidates participate in, design, facilitate, lead, and evaluate effective and differentiated professional development programs.

	
	

	6.4 Candidates understand and influence local, state, or national policy decisions.

	
	


